




















— It is good to have regular forums to share the progress of respective research teams, but there
were not much clear stan\dard of ensuring comparability.
2) Exce]lence/Qualit)r". Maj or Reasons for Ratings as Follows:

+ Presentations of progress reports at various stages of the A-A Dialogue activities provided
opportunities for improving the quality of the research projects as evidenced by the group
interim report.

+ By looking at what other teams have done and from the discussions and suggestions given at
the various meetings, we think the quality is somewhat achieved as expected.

+ Reviewed at three places: for publication in a joumal, commented upon in an intemational
seminar, and reviewed again for publication in the seminar based on the edited book.
Published in a referred journal of high standard.

— Although several group members completed their research and produced a -
tentative report, the review process of such work was not completed on time to
ensure quality and excellence in the work produced.

—Quality assurance (peer review) has not been conducted effectively, though it was

agreed.
3) Joint Learning. Major Reasons for Ratings as Follows:

+ Through the various workshops which we participated in, we think there has been enough
joint learning as we have understood what other teamm members were doing and the different
contexts in which the study was done. Also the fact that we work not on the same research
topic but different ones under the same theme made us leamn about different aspects of the
same theme.

+ Group B had several opportunities to learn from each other: joint planning,
exchange of progress, and research workshop attended by some. It could have
been more effective if full attendance were achieved at group meetings.

—Group B research work has enabled sharing of research frameworks and results
and has facilitated a broader and comparative understanding of the issues and
challenges facing education systems in Africa and Asia. However,"not all studies
were completed on time which somehow limited the learning.

—1It may be fair as far as the entire Group B members are concemed. However, it is our
perception and based on our direct experience that this objective is still quite far from the
mark. '

4) Outputs. Major Reasons for Ratings as Follows:

+ The A-A Dialogue network encourageé production and publications through CICE’s journal.
We have tried to contribute to the overall output of the group. CICE also compiled the
progress reports of Group B which will encourage sharing and feedback. We are planning to
write papers on the main suB-topics of our research but this was delayed by organizational

problems.
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1)

2)

3)

4)

Management of the Group B. Main Reasons for Rating as Follows: ‘

+ This has been excellent with all the support from CICE and the cooperation of members of"-
Group B.

+ Provided necessary aids, financial conditions for the implementation, good team work.

—More frequent exchange of communication would have made the group activities more
meaningful.

Collaboration among Member Universities of the Group B in Organizing and Participating in

Research Group Activities. Main Reasons for Rating as Follows:.

+ There was an excellent team spirit and all members collaborated fully despite local
constraints. Member universities who have accepte'd to host group activities are to be
commended for their generous contribution.

+ There has been sufficient collaboration within our research team and with other members of
A-A Dialogue. We have received support from the University of Cape Coast and our
research topic was based on a grey area the Ministry of Education had identified for
research.

+ The Group B network has stimulated closer links among members of the Centre for

" Education Research and Training (Malawi) and at the intemational.level, abond has been .
 created with other members of the A-A Dialogue from Africa and Asia which can be .
strengthened to attain higher goals. '

—Lack active communication.

— There is little collaboration involved with others in this study.

Sense of Ownership in Organizing and Participating in Research Group Activities.

Main Reasons for Rating are as Follows:

+ Our research team has taken quite a few initiatives in the choice and design of the research
project taking into account local realities. Other member uﬁiversities also seem to have built
their projects on their own priority areas and the Group encouraged this sense of ownership.

+ The research topic was designed by the local team and the research was carried out
collaboratively, with each member being responsible for collecting data and meeting the
cost of the research process.

Self-reliant Approach to Educational Development. Main Reasons for Rating as Follows:

+ Although CICE met a greater proportion of the cost for external travel and living expenses
for the sharing of the research experience with other partners, University of Malawi met the
costs of the research including fieldwork allowances and funded the writing of the report.

+ All the research teams made best efforts to use their own local knowledge and own
resources.

—This was achieved mainly through the fact that the individual teams in the group had to find
their own resources to undertake their study. However, this was not an easy task even

though it promoted a self-reliant approach to educational development.
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—Respective research teams have been self-reliant both in terms of the research design and
agenda they set and financing the cost of research. But I am not quite sure what is the
self-reliant approach of research which promotes educational development.

5) Overall Performance of Group B. Main Reasons for Rating as Follows:

+ Group B has been very active and taken pains to support each other through suggestions and
work activities geared towards enhancing the quality of research the each team was engaged
in. Apart from the meeting in which we missed due fo visa problems, our team participated
in the all the activities of the A-A dialogue network which involved the Group B.

—The research work was completed by most member countries, there was sharing of
methodology and results, there was good collaboration, joint leaming among members.

However, the outputs in terms of publications have been limited.

(6) Some Comments & Suggestions for Improvement and Modification of the Network in
Possible Phase III - '

Key Words: Publications, Capacity Development, Resources, Joint Research, Communication

e Continue the great coordination and communication work, particularly the termly reports which
keep the teams in contact.

e There is a need to strengthen the publication component in the possible phase II1.

®  The Secretariat may want showcase collaboration by developing a good joint research project

which has a well-defined research framework and can be published commercially from a

prestigious publisher. If there is a good example of such collaboration, the participating
universities will have a clearer vision and motivation for further collaboration, and inputs.

e Less experienced teams will benefit more from experienced Asian visiting professors. More
visits to Asian countries including field visits will help African members to draw the maximum

benefits from the A-A Dialogue experience.

e  The various workshops and meetings were good and have helped us to build the capacity of
members. The numbers of participants in such meetings should be at least two per university so
as to cover more people.

e We strongly feel that individual country teams actually need to improve their intemal téam
composition and performance. The Secretariat and its coordination and support activities have
been already excellent. Qur team seriously needs to recruit more colleagues into the team and
enlist more recognition and support from its umbrella institution of the University.

s We suggest that the burden of finding resources must not be put fully the responsibilities of the

groups, as in each country the availability of funds differs. We must find another way of defining

self-reliance as members of A-A Dialogue.
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Joint research on a topic of common interest could link two or more universities to make
implementation easier and more useful in terms of capécit_y development and mutual learming.
There is the need to have members from Africa and Asia undertaking joint research in the phase
111, instead of members of the different regions doing separate research. The Dialogue will
become more complete. |

More cost-effective means of communication need to be established. Also probably a more_

flexible framework for collaboration and joint learning would make it easier for members to

contribute and participate.

Useful measures were introduced including regular updates of activities, group email, research
capacity building workshop. These should be maintained and strengthened.

There is a need to allow participants especially from Africa to see more of the Japanese
education system. This is we think lacking. There must also be opportunity to research into

aspects of Japanese education system.
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3. Group C: Teacher Professional Development

This report consists of two parts. Part I presents research conducted by Group C member universities.

Part II shows member university’s evaluations on Group C activities.

{1) Research

Group C has 14 research teams in 11 universities* and all except one were able to complete research.
The team held a kick-off meeting at Universiti Sains Malaysia in March 22-26, 2010, and decided to
focus on PRESET, INSET and conditions of service on teacher professional development. A
conceptual framework was developed with three pillars: (i) policies, (ii) teachers’ identity and (i)
teachers’ professionalism (Appendix A). Member universities worked on their interesting issues and
have conducted research. Research progress was presented in a Group C meeting at the University of
Lagos in January 22-26, 2011. Appendix B shows research teams and their topics in relation to
teacher professional development. At least five research teams received research funding from their
own government, others got funding from domestic or external institutions/of‘ganizations. The team

is currently under discussion about publications for research findings.

*Addis Ababa University (Ethiopia), University of Lagos (Nigeria), Ecole Normale Supérieure
d’Antananarivo (Madagascar), University of Pretoria (South Africa), University of Dar es Salaam
(Tanzania), Makerere University; Kyambogo University (Uganda), Indonesia University of
Education (Indonesia), Universiti Sains Malaysia (Malaysia), Naruto University of Education;
Hiroshima University (Japan)

(2) Evaluation
Group C evaluation form was developed by representatives of the group. All research teams returned

the form and results were synthesized.

Achievement: Table 1 presents rating by each research team on the achievement of (i) research, (ii)

management, (iii) other activities, and (iv) overall performance.

6] Research: Ten out of 13 teams evaluated that research achievement was “somewhat as
expected” or “as expected or more.” Three teams had less than expected achievement due to
delay for funding; a long-term research project; and limited available documents for:
reviews.

(ii) Management: This category is highly evaluated by all research teams. Many commented
that they had good cooperation by research participants and had high levels of commitment
by research members.

(iii) Other activities: Nine research teams responded to this category. Four of them rated
“achieved as expected or more.” The reasons include: we applied research funding to

UNICEF and were accepted; we had staff exchanges (within 2 universities) to share
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experiences on teacher professional development; we hosted a group meeting; and I made a
DVD material for teaching practice.

(iv) Overall performance: Two teams achieved “less than expected” and gave reasons such as
delayed data collections. Five teams rated that their research achievement was “somewhat
as expected.” One team replied that resource was limited while another team provided a
reason that they could complete all planed activities. Three teams gave the highest rate

because of their research completion and fruitful results from it.

Table 1: Achievement (unit: number of university)

Achievement .

 Research " Management" - Other activities' | Overall performance

o

Not at all 0

Less than
- expected

Somewhat
expected

As expected-
Or more

na |0

Impact: Table 2 presents rating by each research team on the impact of (i) collaboration, (ii)

ownership, and (iii) self-reliance.

) Collaboration: Of 13 research teams, two of them responded that they had some impacts.
The reasons for this include: “This is strong collaboration within the local research groups
and some lgvel of collaboration with other A4 member universities”. A majority of the
teams replied that the impact was significant. “Discussion with colleagues in the group has
encouragedl us.” “It brought a new activity such as staff exchange.” “Collaborated with. a
number of member universities in AAD in sharing knowledge a;:d research findings.” Teams
that had a great impact referred to participations in different forums within member
universities and the promotion of intellectual culture among member universities.

(vi) Ownership: This categbry was highly rated by all teams. Many comments include great
sense of ownership in terms of formulating research framework and themes as well as
organizing group conferences. “Those universities who have taken the initiative to organize
group conferences really discharged their professional responsibilities at high level
“Great sense of ownership since all members Group C research group particzpaied in
formulating the research framework, which spawned the various projects.” Two teams
jointly produced a paper. ' ‘

(vii)  Self-reliance: In terms of self-reliant approach, two teams responded that there were some
impacts although funding was a major issue to support research. A majority of the teams

rated significant impact on self-reliance. Although in many cases, specific reasons were not

39



provided, one referred to self-financed research.

Table 2: Impact (unit: number of university)

. Impact

. - Collaboration Ownership Self-reliance
- No or negative | 0| |
Some impact
Significant impact
Great impact
na. [0 | |

Overall comments: Following shows some comments in addition to evaluations above.

® Perhaps more coordinated comparative study could be done with one theme sharing one

research framework.

This has been one of the most rewarding international networks we have ever participated in,
mainly because of the mutual respect for one another and continued dialogue to decide on the
future of the network jointly. Asia and Africa share some similar history so it was easy to bond
and work together without any inferiority or superiority complex feelings.

We may enhance research publications and collaboration among the member universities

One can honestly say that a ot of intellectuail capital and growth-whether at institutional or
personal level- has been derived from the activities of this august association of participating
members. Further improvement according to my way of thinking would be in the area of more
assistance for the sourcing of funds to undertake joint research amongst universities in Africa
and Asia. |

New prospects have to be sorted out to make the relationship stronger.
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{Appendix A)
Amended 14 January 2011

Conceptual Framework for Research Teacher Professional Development — Team’s Main Focus (2)

Teacher Educafion and Teacher's Pracfices
(INSET, PRESET, Condition of Teachers, Cutting Across Issues)

UgM: Uganda Makerere
T: Tanzani

Research _
Approach | |
licie < T ' i < > Teachers’ professionalism
Mix-methad Policies (JK) ] eachers’ [dentity p' >
, ‘ _ (Ind, M'sia, Mad)
Qualitative
Ond T
- Admission policy/licensing
Quantitative (Ng-A) Teacher education Teachers’ educatian
‘ curriculum . policies {UgM) Policy and Curriculum
Eclective analysis | | = cccco o e mm e e __ S
and triangulation - . - I
of date PZ'ICY process — teachers Identities and Practice in
B education program | . ] | classroom{UgK ) .
* Thematic development, accreditation practices (SA) | N Nos (E}g ’ Process and practice
analysis . r Ng-B,
e Content | | @ T ___ o e T T T T T T T T
analysis """
& Rasch model Education system : Internal and Teacher quality of
’ External |L____ | work-life .
* ANOVA Factors {JO) Ecological
s MANOVA .
LI | S [ gy ey
Localization versus Quality and Rural and .
1| globalization | Sustainability {T) urban schools Relanonally
*—— —_—— » e
I---_--___--____--______-___‘-'_'—-_-"I T ——— \‘\ ,,v
i LEGEND : T L T -
: F=d [Efgiopia : Quantity & Quali —=
! Ind: ndonesia i nantit uall inabili
T Japan Kuroda ; Y ty Sustainability
1IN Japan Naruto v
1 JO: Japan Okamura i
: m;::_d: #\\cxldag_asccr i ;
¢ Misia: alaysia i o
! Ng-A: Nigeria Team A ! Compal"a'blllty
! ? -B: glig?lringeam B : (SA, M'siq, T,
i SA: outh Africa i Mad, 1O
' UgK: Uganda Kyambogo ! : ad, 10)

Gilhert& HI/ARM-TUSM/AA —bialo gue/Group C : 41



Group C member university’s research focus

Addis Ababa University

Researchtitte

School based Teacher Professional Development: The Case of Addis Ababa City

Appendix B

jlikcmclofiresearch

Daniel Desta Teachers’
(Ethiopia) Administration . Desalegn Chalchisa Professionalism
Girma Lemma
University of Lagos Affective and Cognitive Characteristics of Nigerian Student-Teachers: towards Developing | Oyenike Adeosun System and Policy
(Nigeria) an cffective teacher education framework Bayo Oladipo
Adesoji Oni
Ecole Normale . Professional Development for Primary School Teachers in Madagascar Razafimbelo Judith Teachers’ identity and
Supérieure Antananarivo Razafimbelo Celestin professionalism
{Madagascar) Ramanitra Narisoa _
Ratompomalala Harinosy
Razanakolona Daniel
Rajonhson Lina
Andrianaval O.M_ Alex
University of Pretoria Investigating professional teacher identity formation of beginning teachers in early Gilbert Onwu Teachers’ identity
{South Africa) science and mathematics teaching at foundation phase level Marie Botha
University of Dar es Establishing the contribution of teacher professional identity to quality assurance in Willy L.M. Komba Teachers’ identity
Salaam (Tanzanid) Tanzania: the case of the University of Dar es Salaam William Anangisye
- “Joviter Katabaro
Makerere University An examination of locally and externally initiated teacher professional development Connie S. Masembe Teachers’
(Uganda) programmes for science and mathematics teachers in Ugandan schools Mary G. Nakabugo Professionalism
' Ronald Bisaso
Charles Kyasanku
Rose C. Nakawuki
Kyambogo University University teacher education curriculum and its effectiveness at secondary school level in | Maani John Samson Teachers’
(Uganda) Uganda: Bridging the gap between training and practice Otaala Justine Professionalism
Bakaira Godfrey G.

42




Appendix B

Ndawula Stephen
Mayengo Nathaniel
8 | Indonesia University of | Continuing Teacher Professional Development through Lesson Study Sumar Hendayana Teachers’
Education Asep Supriatna Professionalism
(Indonesia) Harun Imansyah
Nahadi
% | Universiti Sains Teacher Professional Development in Malaysia Hazri Jamil Identity,
Malaysia : Abdul Rashid Mohamed professionalism, Policy
(Malaysia) Yusof Petras and Practice
Nordin Abd Razak
Hashimah Yunus
Hairul Nizam Ismail
Anna Christina Abdullah
10 | Universiti Sains Improving Mathematics And Science Teachers’ Teaching Quality And Student Learning Lim Chap Sam Teachers’
Malaysia Performance In Low- Performing Primary Schools Through Lesson Study Collaboration Zurida Ismail Professionalism
(Malaysia) Shuki Osman
Tang Keow Ngang
Ong Saw Lan
Chew Cheng Meng
Mageswary Karpudewan
11 | Naruto University of Development of the reflection process in post lesson conference: Case study of lesson Hiroaki Ozawa Teachers’
Education study in Mpumalanga Province , South Aftica Kensuke Chikamori | Professionalism
(Japan) . ) Yumike Ono :
12 | Hiroshima University Characteristics of Japan’s Policies and Practices of In-service Teacher Education and Norihiro Kuroda System and Policy
(Japan) Training (INSET): Focusing on INSET for Primary Teachers before World War 11
13 | Hiroshima University Teacher identity, motivation and preparation for their professional practice: a case study of | Miyuki Okamura Teachers’ identity
{Japan) Faculty of Education of Hiroshima University
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