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3. Policy and Practice: The Case of an Approach to Embedding SDG 4.7
into teaching and learning in low resource environment
Professor. James H. Williams (The George Washington University)

Professor James Williams
then presented his case study
of the NISSEM approach to
embedding SDG4.7 into teaching
and learning in low resource
environments. He would focus
on getting policy into practice
at the school level. NISSEM is
Networking to Integrate SDG
target 4.7 and SEL skills into
Educational Materials, including
7-8 faculty and practitioners,
currently only from the global
North but they wish to extend to
the South also.

He believed that managing improvements in quality requires different approaches than
managing those in access, one of the greatest gaps is between policy intentions and classroom
practices, especially in low and middle-income contexts, conflict situations and in other
marginalized communities. NISSEM has no funding or organization but is focused on how
to improve quality in situations of conflict. Simply put, to improve quality, teachers need to
teach better. This, in turn, requires teaching and learning materials, teachers able to teach
(training, instructional support), and students able to learn (nutrition, rest, social and emotional
capabilities).

Part of the NISSEM idea is that many schools have only a teacher, a textbook and a kid. In
many such contexts, textbooks constitute “the first and sometimes the only books that a young
person may read [and] in most classrooms they determine what and how teachers teach.”
The teacher may not have strong pre-service training, and little instructional support. So, the
idea is to get socio-emotional learning into the textbook to help the teacher, following the
components of SDG4.7, though there were many of these components. Professor Yoshida noted
that originally there were only two components to the draft 4.7 (ESD and global citizenship) but
that a UN working group expanded it to its final form. Professor Williams observed that SEL was

very similarly defined both by CASEL and by the World Bank but out of the West and so tends
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to focus on self-regulation; others are now looking at what's needed in conflict situations and
coming up with somewhat different lists. NISSEM has had six meetings and produced some
documents (see www.nissem.org).

NISSEM therefore focuses on four elements: socio-emotional learning, SDG4.7, textbooks and

materials in conflict-affected low and middle-income countries, as in this diagram:

Professor Williams stressed that the objective is to produce textbooks that incorporate pro-
social content and pedagogy can more effectively convey SEL & support learning of all subjects.
One of the NISSEM group’s concepts, he explained, was to move textbooks from being barriers

to becoming carriers of learning, teaching and inclusion:
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Professor Williams explained how NISSEM believed in the “strong-strong” model: strong
pedagogy combined with strong content. He gave an example of how a textbook/lesson plan in
Bangladesh could be revised to become more useful with simpler sentences, more white space,
input on the left and exercises on the right both creating together in the learner's mind. He
drew attention to the NISSEM briefs, giving an example of a practical way of teaching human
rights by helping students see themselves as historical actors in holocaust situations.

He concluded that SEL is most needed in conflict situations, not just in terms of self-regulation

but also in terms of how to calm others. Doing this through textbooks is the NISSEM agenda.
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4. Learning Improvement for All: Toward a Sustainable Policy-Practice
Cooperation
Associate Professor. Tatsuya Kusakabe (Hiroshima University)

Associate Professor

Tatsuya Kusakabe then

introduced his presentation

on “Learning Improvement

for All: Toward a Sustainable

Policy-Practice Cooperation.

He drew on his experiences

in Bangladesh, where many

girl students drop out of

school in rural areas and

move to urban areas to

find housework and other

work, and in Ethiopia where,

as Professor Yoshida had

mentioned, there are many

good policies prepared

with the help of international organizations but that are not being actively implemented. He

noted that most people in developing countries live in rural areas, yet they know nothing about

SDG4 or ESD. Our biggest issue was how to deliver good education to those at the bottom of

society in rural areas; for this it is essential to go to these areas. When Professor Kusakabe visits

Bangladesh and African countries, he always takes the bus to go deep into the countryside and
does not just stay in the capital city as previous researchers did.

He explained that Hiroshima University’s Center for the Study of International Cooperation in
Education has as its mission to make recommendations to the government. It is a small center
with limited human resources and a limited budget. Recently it obtained grants from UNU and
UNESCO and from the Japanese government and prioritizes two areas of education: (1) Getting
the last 10% of children into school, usually children who are discriminated against because they
are minorities or poor or girls or live with disabilities; (2) Improving learning for those in school,
many of whom are taught by those who themselves do not have much education. The focus is
on public schools, as rich people can send their children to private schools.

He explained that the key question that his presentation would address is how to establish

and institutionalize sustainable system models for both learning improvement and inclusive
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education without enough budget.
To do this, CICE draws on the already established Africa-Asia University Dialogue (A-A

Dialogue) as shown in this diagram:

This network links universities in Asia and Africa and some friendly international organizations
in education like UNU, UNESCO and JICA and has several projects in international cooperation in
education, including the Global Alliance to Monitor Learning. Every year or every two years, the
Dialogue gathers the network in one country.

Professor Kusakabe explained that the A-A Dialogue’s action-oriented research project was the
Development of the Inclusive Education System Model for Learning Improvement in Developing
Countries. He gave five examples of action-oriented research:

a) Indonesia Education University's Lesson Study, a way to improve teacher quality that
draws on a traditional Japanese education method, in which other teachers comment
on and evaluate one teacher’s lesson. Already 170 schools have been impacted, and
Pakuwan University and other universities in Indonesia like are also now spreading this
Lesson Study.

b) In Bangladesh, a peer tutoring system was introduced in the Garo community in which
high achieving students sit next to low achieving ones and they learn together.

c) In South Africa, Pretoria University and Hiroshima University have introduced a science
homework project with parental support.

d) Vietnam National University and Hiroshima University have introduced lesson study

projects with community learning at a school in Hatay district in Vietnam. The Vietnam
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experience was interesting as the target school principal initially said he could not
accept the approach as he had not had any command to do so from the Communist
Party, though after explanations he did finally accept it. In this project, the students sit
in small groups of five, and lessons in the school have changed from “chalk and talk” to
being student-centered.

e) In Ethiopia where, as he had noted earlier, there are excellent policies, but they are not
known in the rural areas, Professor Kusakabe had located a pioneer school principal
who could implement a national policy to use school-based tutorials every Friday.
Some teachers were not keen to do this without additional salary, but eventually they
did so on a voluntary basis. The results were improved test and examination scores.

Professor Kusakabe therefore explained that overall the project consists of connecting
universities in Japan and those in developing countries, into what is called the University-Policy-

Practice Partnership as shown here:

He reported that the partnership has good results, which have been estimated quantitatively.
The end line survey in Ethiopia, Zambia, South Africa and Bangladesh showed that the project
has had a positive impact on test scores, home study, fun, relationships with parents and
relationships with teachers.

He noted that many local universities are involved, who can observe developments all
year, unlike we who came from Japan. The overall principle is that all stakeholders (Japanese

universities, Asian-African universities, local governments and schools) are involved but none
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has a major responsibility, and all can observe and check each other; also, Hiroshima University
to return in one year to provide an incentive to continue. The project was successful because it
approached the educational needs of rural areas and chose to start with schools that had good
practices, that already owned these practices. Such schools were rare, however, so now it was
necessary to disseminate the results more widely from these pilot projects, for example to one

county or to one city. The project still needed to consider how to do this dissemination.
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