Aaron Benavot

Visiting Professor, CICE

Thursday, 23 February 2012










Examples of areas of educational research in which the neo-institutionalism
approach has had a significant impact on the literature:

The expansion of mass education

The establishment and timing of compulsory attendance laws

The organizational character of schooling; patterns of governance

The educational aims and purposes of education

The transformation and decline of vocational education

The structuring of the school knowledge: curriculum and textbook contents
Gender inequality and gender parity in education

The antecedents and consequences of higher education

Globalization and educational policy making




o The worldwide institutionalization of mass and
higher education; the process of political
Incorporation through mass education

0 Schools as ‘institutional organizations’; Loose
coupling and conformity to institutional rules

o The impact of education on society: how do
schools Iinfluence societal outcomes













(1977) Meyer JW, Ramirez FO, Rubinson R, and Boli-Bennett ], “The world
educational revolution 1950-1970" Sociology of Education

(1985) Boli |, Ramirez FO, and Meyer JW, “Explaining the origins and expansion
of mass education” Comparative Education Review

(1988) Benavot A and Riddle P, “The expansion of primary education,
1870-1940” Sociology of Education

(1992) Meyer, J. W,, Ramirez, F. O., & Soysal, Y. N. “World expansion of mass
education, 1870-1980" Sociology of Education




Economic development has positive effect (3 indicators)
Political / Social Modernization has positive effect (4 indicators)
Strong states/ Authoritarian states has positive effect (3 indicators)
Ethnically plural societies has negative effect (1 indicator)

Dependent societies has negative effect (3 indicators)

Findings: Only 6 of 42 coefficients are significant at.10 level or less




National education expansion is, in large part, a self generating process. It

expands as a function of the size of the previously uneducated population
(like a contagion model)

The pace of expansion is slow at the beginning--only children of dominant
economic, political and cultural elites are schooled; then it speeds up in
middle of the process as formerly excluded groups gain access (e.g., urban
male children, girls, non-propertied classes, and eventually, children living
in rural areas, minority, immigrant and disabled children); it finally slows
down when almost all children are enrolled (ceiling effect)
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Only examined 1955-1970 period; what about other periods?

Missing information for the poorest and smallest independent
countries, as well as dependent colonies that become independent
after 1960

Measurement error in primary enrolment ratios: gross vs. net
enrolment ratios

Number of cases/countries used to examine the correlations
between national characteristics and educational expansion varies
from 27 to 95

No actual measure of incorporation into world polity, or the effects
of the world system




to collect comparative historical data on primary-level enrolments in
the absence of international agencies involved in its standardization: from census
compilations, comparative education publications (encyclopedias, dictionaries),
emerging statistical bureaus/offices in Europe and North America, historical
documents, current studies, etc. Cross-check the reliability of educational data
from different sources

What is the beginning and the end of primary education in
each setting? Which grade levels to include? (Does this change over time)?

Are enrolments in all types of schools included in each country or
colony? Which school enrollments are excluded from national accounts?

to collect data on the school age population of different states and
colonies during the 1870-1950 period (i.e., age group 5-14). Where data is missing
see if an estimate is possible.

Develop primary enrolment ratios for large number of countries and colonies.













“...Countries in the old core were already approaching universal mass education by 1870.

Thereafter, mass educational systems appeared at a rather steady rate around the world until
World War I, with a sharp increase in the rate at that point.”

Little evidence that national characteristics predict growth in primary enrollment ratios over time.
Little (statistically significant) impact of urbanization, religious composition, independent status,

racial composition, ethnolinguistic heterogeneity, political linkages, and year of compulsory
schooling.

Source: Empirical evidence and main arguments found in: Meyer, . W,, Ramirez, F. 0., & Soysal, Y. N. (1992)
“World expansion of mass education, 1870-1980" Sociology of Education




Classic study: Early 1970s examination of organizational satisfaction and governance patterns
in 30 San Francisco Bay Area school districts, which included surveys of 30 superintendents,
103 principals and 469 teachers

Researchers found:

Sources: John Meyer and Brian Rowan 1977. "Institutionalized Organizations: Formal Structure
as Myth and Ceremony" American Journal of Sociology, 83(2): 340-63




According to traditional, rationalistic theories of organizations, schools are viewed as formal
organizations; they construct a workable division of labor (hierarchy of authority), with
specialized positions and specified tasks that are carried out by different people. Managers
coordinate the system of work so that explicit (learning and teaching) objectives are
accomplished.

Meyer and Rowan began elaborating an institutional theory of organizations. They argued that
schools, like other institutional organizations, are judged not by their closely monitored output
(what they produce), but rather by their form (internal structure), and the extent to which it
conforms to important institutional rules in the environment. In conforming to such
institutional rules, these organizations gain valuable resources and thus increase their
potential for success and survival. In doing so they buffer or decouple their main activities
and practices (teaching) from external scrutiny.




According to institutional theories of organizations, schools
seek to maintain their legitimate status as schools to survive:

they must be accredited, they hire teachers who are credentialed, they carefully assign
students to classes which are organized in a sequence of grades that have standardized
meaning throughout country, they teach a curriculum made up of subjects in standardized
categories (reading math social studies, not cosmography, astrology, morality).
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